Co-Planning That Includes ALL
Learners and ALL Professionals

Revised from Differentiated Planning for
Diverse Learners S. Benson, 2017




ALL in - Focus on inclusive district practices (non-
negotiables)




When the doors of our district's open every day...
has pre-planning prepared ALL professionals to reach and
teach are ALL learners?

Will start with some questions



Is team-designed, Tier | instruction tried BEFORE inclusive
placements are ruled out - especially for learners with
significant disabilities?

We are the world




Word on the street... Think College

https://www.youtube.com/watch?v=U6M8FpIFCnw

Play first clip up to :44

At what point does your team, school, district, etc. pause because they are unsure
about the inclusive potential even after they have just said EVERYONE should have
the opportunity to go to college?

http://www.thinkcollege.net



Realities From The Field

Step 1
Collect and chart
data

Step0? |

The Ohio

Step 5 y
2ep 2 5-Step Analyze student
Collect, chart and work specific to the
analyze post data I M {eTo-ITH data

A Cycle of
Inquiry,

S 4 Step 3
tep 4 Establish shared

Implement changes expectations for

consistently across implementing specific

effective changes in the

all classrooms
classroom

Inclusive practices are not always in place during the 5-step process. Where are there
red flags in your practice?



Questions for teams to ponder:

* Who are we planning for? (who is this ALL you speak of)

* Who is needed to support their learning?

* Who is the primary planner?

* Where in the template do content specialists have a
voice?

* Where in the template do intervention specialists have a
voice?

* Where in the template do other specialists have a voice?

* Are there sections missing to capture the planning for
ALL learners?

Activity 1



Spectrum of Diverse Learners

You will have a

EW students who will

emonstrate proficiency of
. s) when prior
knowledge is tested. You will
meed 1o prepare meaningful
irstruction projects to
develop further breadth

|

All of your students will be working
toward grade-level content as
defined by state and national
standards and other appropriate
curricula. Many students will have
demonstrated readiness for grade
level learning based on prior
knowledge assessments.

UNIVERSALLY DESIGN

You will have SOME
staderts who will experience
barriers to learning the

contest as prosented and will
need mdividualized supports,
scaffolding. accommodations
and on raze L.

indlor deph o

knowledge skill during the
lesson that will increase their
curnent knowledge
he subject matter

DIFFERENTIATE
ACCOMMODATE
SCAFFOLD

These students will be able to usec a
wide variety of instructional
materials, including text based
materials that are written for students
at their present grade level.

modifications of mstruction, <
curricula andlor materials o
A large nember of these y
same students will experience, o

bariers when engaging in
reading and/or writin,
tasks

Students witk identified disabilities will participate
and engage in age/grade appropriate, standards based
Jearning and assessrments with their peers. These
students will be supported by all of the same
instractional methodologies (UDL) ie addition to IEP
specific supports and services including AT,
accessible text, specially designed instruction tools
2nd materials just to name & few. All of which require

on in both plasning and isstruction. Whes prior
© is measures these studerts understanding
ent may fall izto any one of the three arcas
on the spectrum of diversity

“By the student by the skill”
TBT data driven discussions from tip-to-tip




https://www.youtube.com/watch?v=RYtUIUSM;lY

Curved Planning Design - we begin our planning by thinking about and preparing for
earners who are the hardest to reach.



When did planning become uncool? Ok, so maybe it
was never considered cool....BUT we need find
value in the planning process.
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What is co-planning to co-serve?

(d Teacher Based Teams co-plan and co-serve
through PROACTIVE PRACTICES that meet
the needs of each and every learner from

tip-to-tip across grade-levels.




What is co-planning to co-serve?

[ Curriculum is selected and designed for all
learners in preparation for first teach, rather
than developed for a normed-group of students

and then adapted after-the-fact




What is co-planning to co-serve?

[ Personalized learning needs are integrated into
a collaborative planning tools which assist
educators in determining appropriate
instructional practices and documenting

progress toward goals and learning targets.




ALL in - Focus on How do we ensure that “Everyone’s In”?

As you watch be on the look-out for common language across the district and pro-
active planning practices.
What is the disposition help by every professional within this district?
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Champions of Change

As you watched the video what
were some of the traits ALL
buildings across the district

embedded that contributed to

barrier free learning and high
achievement.




ALL in - Focus on inclusive language
People First Language
rDon’tSay’

nroay ! chitd When describing assessment
c
He s wheelehairl I

eJenny is a 3" grader

eHe uses a wheelchair for
mobility.

*She receives special

education supports and
services.

| have a student in my class
who uses visual supports

eHe communicates with
specific behaviors

Non-Negotiable #1



ALL in - Focus on team development

"The wmost valuable
vesouvce that all
teachers have is

each other. Without
collavoration our

growth is limited to
our oww pevspectives."

Robert John Meehan

T @ 1yt o

Robert John Meehan

Non-Negotiable #2
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What is Your Social Identity

Profile?
Social Identity Profile
Social Ideatity Group You are You Have strongest
Membership most aware think effect on how
of about you see yourself
least 25 a person

Gender

Sex

Race

Ethnsesty

Sexual
Onentation
Attractionalty
Religiony
Spirituality/Faith
Meaning

Social Class

Age
(Dis)Ability

Nation(s) of
Origin and'or
Citizenship
Tribel or
Indigenous
Affiliation

Body sizetype

Additional

Chavez-Korell, S.

Did you know that our identity characteristics drive how we view others? How do our
profile, history and upbringing contribute to our decision making and interaction
with others?

15-20 minutes

Ah ha’s based on your own profile - discussion

How does your profile represent learners?

Do you express (knowingly or unknowingly) MICROAGGRESSIONS in your daily
interactions with others?
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Professionals involved in
the planning process must
mirror learners receiving
instruction. If learners do
not have representation
FIND SOMEONE!

Doesn’t mean they have to be face to face at every meeting, but they need a voice at
the beginning of the planning process and periodically during follow-up and follow-
along.



specialist in Gifted

Specialist in ELL Edupation g
Family specialist Community business
partners
The Team

Intervention Specialist

eg‘ei.l'?-' nten:.:/e Grade level teacher
Ehcel °’ Buildin i
license OT, PT, SLP, AP g Administrator

First languages in
Spanish, Dutch, Chinese
(ELL)

The Learners

Your planning team should be made up of professionals who mirror your learners to
ensure that all learner needs will be met by using evidence based instruction
strategies, methods and materials as detailed in special learning plans and be
provided during first time instruction and assessment within Tier | by ALL
professionals.

Students should never have to wait to fail or go to a certain location or professional
to get what they need. Remember, learning occurs all day every day and all
professionals on the grade level team must be “in the know” about how to best reach
and teach ALL learners at that grade level.



WITHOUT KNOWLEDGE schools
have a culture of marginalization

By:
. .
y: P — -
Recwry "'::'- e e 5 ez o
B P
o e foe !
bili o -
[ ] R
ability =02 General =
T enera I
.
w=  Education zzs
v YO o0
et
® race mm"“
<
= .
Chddren ;. Taderts
2 e .
PR
s e A

e disability
Frattura, E. , 2012

e |anguage

e social class
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Barb

Perspectives from the field

Investigating Root Causes of LRE Choices

Content Specialist Perspective:

) o Intervention Specialist Perspective:
“I was not trained to meet the very specialized

needs of learners with disabilities, so | rely on the “I am worried that my students will not have access

intervention specialist to meet their needs.” to their IEP specified accommodations so | will just

keep them in my room”

What does this look like?

“I am usually not sure what we'll be covering
“Usually, we begin the class together in each class from day to day. 1 just try to walk

around and help my kids”
and then the IS takes those with

A PR m “I feel like my job is to create materials on the fly
IEP's out to re-teach and T e
= s 2
S = when | see that my students are struggling
complete the lesson” by = —
= General < with the lesson.”

»=~ Education ==
o —

“| don’t want the pace of some to :ﬁ i The IEP says direct instruction and 60

s = \% “ mins. of intervention so | pull them to provide
_—
Al L

o
A p
slow down the pace for others” both

Frattura, E. , 2012 “Jimmy goes to inclusion class for science and

22




How do we move away from ability grouping and pull-out
instruction?

Teamwork, coaching, modeling, co-planning can promote integration and less pull-
out.
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ALL in - Focus on co-planning BEFORE co-teaching

Does current planning include these non-negotiables:

All team member expertise is shared in the planning to support
learners in Tier | participation and engagement

Co-planning frame focuses work and conversations
Co-planning is captured in writing

Co-planis housed in a shared virtual hub for all team member to
access any time

Integrates flexible layers of support, service, accommodation,

universal design and differentiation as provided in specialized
learning plans

Non-Negotiable #3

24



Traditional Planning Structures
Do they capture all voices at the
planning table?

Do they represent all learner needs?

+ [Teacher Name: Sublect Area. Week of

Wonday Tossday Wodnasday Tharsday Fidy
Uﬁ ective

Student Grouping

tell about calls from the field from team members who are just in the room but not
heard

having a voice at the table for all members

25



Sample Plannmg/

(Rega

That Includes ALL

ess of LRE,

Include full standard statements or abbreviations below — Highlight, bold, underline or italicize if only part of the
standard is targeted {remember you must include the full range of extended standards-do not pick and choose)

Grade Level Standard

ONLS-E Most Complex

ONLS-E Mid Complex ONLS-E Least

Complex

Grade Level:

Standard (Subject):
Strand/Domain:
Standard/Content Statement #:

Task Analysis/Learning Progressions/Unpacking the Standard

Steps to the Lesson: UDL/PBL (Instruction that the whole group receives)

1.

The items below can be
students specific or level
specific

Tip to Tip Pre-Planning

<

Universal Tools

Task Specific
Differentiated Tools

Pre/Post-Assessment

O Work sample-with ' list, rubric or
notes

Captioned photo(s)

Video tape — with data sheet
Audio recording — with data sheet
Test/Quiz

v st

Rubric

[SpSpaysya)s)




A Missing Link
Integrate UDL/DI/AT into co-planning

Differentiated Materials/
Technology

i ing AT)

Student Specific Supports
and Services aligned to
this lesson:

(Can come from the IEP,
RIMP, WEP, 504 Plan, etc.)
-IEP Goals

-Assistive Technology
[can use students first name or
initials and goal(s)that align with
the lesson, skills, tasks or
standard]

Other

Planning can take many forms. This is an example of leveled planning for diverse
groups of learners. After pre-assessments are given student level of support and
specific instruction based on pre-knowledge data can be determined.



Activity

Supports and services list and sort:

1. Make a list of supports and services from one
class or grade level — across all learners that
adults would provide during instruction
(RIMP, WEP, IEP, 504, ELL, etc.)

2. Cluster like supports and services into groups

—Which should become UDL features?
—~Which will be included in differentiated design features?

~Which will remain student specific? (AT)

WHAT ELSE DO YOU NEED TO KNOW???? This is what teachers struggle with. They
have the basics, but need to know more to be able to plan accordingly. Have the
right people and the right information at the table.

Roles assignrd
Admins recorder



IEP/Rtl Supports and their effect on

All of these layers can be LR E
, offered in a single environment
with flexible staffing and
flexible grouping througho
the day

==

Specially designed instruction
unique to the student’s career
path, learning target(s), IEP’s and or
adaptive skills

Targeted re-instruction based on
assessment data

Priming of content and/or materials
prior to instruction

Natural use of IEP recommended
supports, services, personnel, AT,
accommodations and scaffolds

Redesign of instructional tools,

Tier 1

aanT Sartcnerers methods and materials, as needed

**Each and every




Do you remember
this cartoon?

Let’s look at it once
again more closely.

CLEARING A PATH
FOR PEOPLE WITH SPECIAL NEEDS
CLEARS THE PATH FOR EVERYONE!

Tip to Tip Pre-Planning

Task Specific
Differentiated Tools

Universal Tools

USE THE ST/
WHEN | GET T)
SHOVELING THi
THEN W
THE RAMP FOI

What part of this image represents UDL - (planful design that is accessible and
usable by all people all of the time)

What part of this image represents multiple means or differentiation -
(planful design that is available to all people by flexible choice)

What part of this image represents Specially Designed Instruction/Assistive
Technology - (planful design that aligns a specific learner to feature matched
tools, methods or materials that are unique to a specific learner’s needs)



T e e e e e e e e e e —

UDL/DI/AT
AR

AEINBUTAY |

.. REHImraiis

Revised from Diffen ated Planning for oc n Ll

Diverse Learners S. Benson, 2014

All of these supports and services should be planned into Tier | instruction first and
added to the other tiers as needed later.



Time for a

perspective
shift

support?




When | was presented with text |
couldn’t read I...

Asked to use the pass .
Got into trouble so you .
would ask me to leave .

Pretended to read while
you watched .

Listened to the comments
of my classmates and

added a comment or two

to piggyback on to what

they said

Felt dumb

Shut down

Gave up

Made excuses

Asked someone for help

Went home and used my
computer to scan in the
text and had the
computer read it to me




When | attend classes with my peers
but | am not provided my AT tools that
| have access to in therapy or
intervention |...

* Feel like a fool just sitting  * | group myself with a peer

there who will do the work
* Get frustrated and angry ¢ Entertain myself usually
* | don’t ask for help resulting in some type of
* |l ask for help every 5 reprimand

seconds * Try me best but can’t

show half of what | really

* Crack jokes about how
know or can do

dumb this lesson is




When | was presented with a writing
task about content | know but can’t
spell the words |...

* Waited to go home to
complete the writing
because my mom, friend
or sibling will type what |
tell them

* Used my cell phone
texting app that lets me
speak and it writes my
words into the text box
and | just copied those

* Broke my pencil

Gave up and didn’t turn in
the assignment

Write a few words on a
page that didn’t make
sense

Wrote using words | can
spell but not what | was
thinking

Saved the work for my
intervention period were |

knew | could get help

n, 2014




When people talk to me with no
expectation that | will respond because
| am not traditionally verbal I...

* Discredit what yousayto ¢ Look away

me » Stare back at you intently,
* Feel frustrated, mad and thinking if | say the words
stupid in my mind you might
* Gag when you use that hear my answer
baby sing-song voice * Wish | had away to
* Roll my eyes communicate so you

know | am “in here”




When you provide assistance without
asking (including touching me and my

stuff) I...
* Want toscreamorlash + Eventually give up and
out just wait for you to
* Feel like you think | come along because |
can’t do this myself know you will do it for
* Think you must be me
frustrated with me * Think I am doing
« Feel violated something wrong
* Shut down

* Give you a mean look




ALL in - STOP the rollercoaster ride

Gr. 1 BEST teacher ever!
Learning is fun and engaging.

: ‘ Gr. 4 | finally leamed to read.

K Learning the
ropes.

38




ALL in - Focus on inclusive assessment design and data
collection

Non-Negotiable #4
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Unpacking the Standards

Identify the grade level standard

Identify the noun(s) in the standard — What
students will learn

Identify the verb(s) in the standard — How
students will demonstrate learning — if provided
(or this could be flexible)

Identify the context — if provided (or this could be
flexible)




Unpacking Standards Template

Standard ‘What would students need to DO ‘What would students need to DO Learning Targets/Goals
(verbs)... Lower Order (verbs)... Higher Order
il i ing, Creating,
*ok

T N th Is
_Knov:;edge lkeasoning rema i n e S a d not
" skill _ Products S f!e Xi b/ ard /t
Key Knowledge . Assessment
e UeSigh sey © TOr | Mt
(Key vocabulary to define, discuss,

and model for students)




Tip to Tip Learning Progression

Moving Beyond Building the Base
the Standard Deconstructed Grade-Level Standard

CRUE L

(broadth and depth of knowtecge)




Co-Planning
Bridging the gap between standards and learners

—IETONE BV, Tronderd

ere » Acere)
'gk Tevel Standard ON(SE Wast Comples | ONLSE MId Complen TNLSE Teast Complex
I

Suedart/Covmet Satmrowe ¥
T the Standard

TARructional Outlin oy fat TRl F0% O AWeS - 35 g F ¥ S0AF 35 OFALE 61 THOCD FTONFEVar aRTIoRd

"
W . AR
row

Vs e - w3 s et
s i - w3
e

i
Toooooo ©

Mualiipie Seans of Matiipte Seane of

lemen:
(Can corme froee the 6P,
NS, WER. 508 lan, ELL

Task Specitic Py
Universal Tools Ditferentisted Toolk. EP Supparts, services and
specaly deugred nurucson




Select a grade-level standard

Identify the noun(s) (what) and the verb (how) in the
selected standard

Unpack the standard by writing each skill or bit of
knowledge essential to completing the whole standard
Sequence deconstructed skills and knowledge into
sequential order

Add 3 extended standards into the Building the Base
section deconstruct these skills further with a beginning
point of engagement in standard skill or concept

Copy and paste learning progression, planning tools and
assessment design




Sample Tip-to-Tip Learning Progression

s using <l task analysis

ask Analysis of Stand

Wevond the stand Develaping skills toward the standard
)
Tean Tcen Standard KL | Tean Tean Tcen Tean Tingieinferi | ¥ can st Teen use T<an
ansiyee the | anaivee an | 5.1 detine locate detine make Nead sentence auotation
Standard exslicie explicit what it o marks to “source.”
evidence. | evidence. the lin uze whan directly
ccurately auoting texpiicitiy)
ana the from u text evidgence avote a
ensiicit whem tcopied source
Sirectly
n used to hatthe tes from the
supportit. | S Nioiuy ot
> Anchor

and when
Arawing
inferencen

w the text

rEnteEnces
atarters

1 san quote
accuratsty
from a sext
when
explaining
what the
ey
explicitly
and when

from the text.

and & prog
RL.35.1a Tcan define RL.35.1b Tean give 1 can 1 can match [ Tcan find the | 1 can locate T can listen T can show
ARSWSr explicit Answer Biess) picture idemtify the | pictures or | meaning of | the printed to the some sign
. evidence y meaning of the word or | word or instructional | of
infarential questions words s ::’:;: ® | phamseand phirase/ text cmgagemen
Qquestions 1 can tocate | Dased on they are rords engage with | pictures from | and emgage | tor
based on explicit cetails from used in words or athers sbout | = field of 3 with others | attension to
details from | evidence the text. grade phrascs the word or | chaices about | about details | the
the text. level/ sbout phrase from a | details from in the text. | instruction
Tean define | | can locate age vocabulary | figid or 3 the text (g, hoad al toxt
what it i portant Qquestions appropriate | from a choices nod; A-teck | (e, eye
means 1o detail i the (wha, ficld of 3 (Vecabulary) respomac) contac
infor. text wha choices. (e.g. head
when, procedural nod; A-tech instraction
1can ask where. text from o response) al area)
literal why) from | ficld of 3
Questions a field of choices
abaut the 3 choices
detaits using | (SO EN
SRR w— where the
story takes
place

Standards should be deconstructed to detail learning progressions, entry points and
learning targets for ALL learners.



Sample Grade Card/Progress Report
Using Learning Progressions

Social Studies - Economics

Production and Consumption

ECON A consumer is a person whose wants are satisfied by using goods and services. A producer
33 makes goods and/or provides services.
ECON.35.3a | Explain decisions producers and consumers must make {e.g., how much to produce, how to price goods,
how much a consumer can spend).
ECON.35.3b | Identify traits of producers and consumers {e.g., producers make goods/provide services, consumers buy
900ds)-
ECON.35.3¢c | Identify examples of producers and consumers {e.g., farmer, shopper).
Sort pictures of consumers and producers
Wear the producer sign when growing a garcen
Pick out a snack from the "SNACK shack” and put on the consumer button
Key

This indicates where the student started out before the unit began based on pre-assessments

This indicates where the student scored at the end of the unit based on post-assessments

_f
-

This symbol represents a no-lcsponsd[rom the child un able to test

The highlighted area is the projected growth target for this standard

S. Benson, OCALICON 11/14 This sample provided by Kathy Pero




Embedding Learning Progressions

into the TBT Process

TBT Protocol

Date: January 8, 2013

Team/School: 7.8 Grade Language Arts

Faciitator: Ms. 8

Time Keeper: Ms. 8

Recorder: Ms. |

Process Monitor: Mr, P

Participants: Ms. 8, Ms. 3, Ms. J, Mr. P

Ground Rules
*  Everyone has 2 voice *  Data Driven *  Assume positive intent
Topic/Focus: Reading - Informational Text
RiT1end81
Cite textual evidence that most strongly supports an analysis of what the text says explicitly as well as.
inferences drawn from the text
Standard: ONLS-E
RL6B.1a Cite evidence in text to support answers to literal or inferential questions.
RLGS.1b Cite detalls from text to support the answers to Mteral questions
RI68.1c Identify detalls that support answers to Meral guestions.
Learning Target: | can cite evidence and make references from a text
+  Cites explicit textual evidence to support position
o Identify detalls/evid refated to the
*  Cites inferential textusl evidence to support position
o Identify details/evidence related to the topic/p:
Sub Loorning Tergets *  Identify the position/topic of a text
o Identify evidence related to the topi/position
*  Identify bteral information from a text
o |dentiy inferentisl information from s text

Step 1: Collect and chart pre-assessment data aligned to the standards
If STAR data Is used, the SCREENING REPORT results are recorded below.

ol Ngftotal | ®and of Band%of | Numberof students who
students students students who are
Time Student Group whotook | scheduled | AT OR ABOVE "";:":;’"'&"' ".'2 l:;‘:ﬁ:&&:"gu
the to take SENCHMARK . . vReEn] .
assessment the test ’ %
> | Al students m | [ a6 | 2% 8 | 4% | asx




Ponder this: Current Systems Barriers

Examine the systems we put in place that set up barriers
to co-planning and co-serving learners.

What are some structures that present barriers?

How are learners and professionals organized?

* How are ALL professional talents utilized and shared?
Take a critical look at learners in data based subgroups
(SWD’s, race/ethnicity, socio-eco.)

...Are your current practices conducive to or in opposition
to your goals in redesigning roles and improving learning
outcomes?




Layers of Planning
*we've got a template for that*

i

1. Collaborative-Unit Planning 2. Collaborative-Tiered Planning 3. Daily Planning




Unit Planning

Tiered Planning

Daily Planning
|

Collaborative
Planning
b | [ 4
-» -

Unit Planning

Learn how developing units
of study can bring together
standards across subject
areas into meaningful
clusters that merge
academic leaming and real
life applications.

Tiered Planning

Learn to plan so that each
learner has what they need
10 actively participate in
daily instruction and
assessments within a unit of
study. The Tiered Plan
contains the details for each
lesson.

Daily Planning

Develop the details and the
flow of the daily schedule
through daily planning.
Outline each staff member's
responsibilities and student
specific schedules with this
third layer of planning.

Collaborative Planning

Join other professionals to
share expertise and
resources lor standards
based planning designed 1o
support the full range of
diverse learners in any
classroom.

http://www.ocali.org/project/TDL pla

nning




GangraL NoTes:
.

Emphanze Core Message of iImproving Services for

All Learners Including Students with Disabilies HoME PAGE
+  Provide OIP Fackeators with resources to support
teams at all levels of the OIP R
¢ Fpcus on implementation of high gqualty Mteracy Addizonal Feature:
truction for students with deaf diindness and *  Promote District.wide
other low mcidence disabiues Inclusive Philosophy

General MTSS Information & For DLY For BLY For TBT
Resources

* Stndards + District Self- * Walkthrough and * OIP Overview Information
> Ohio's Learning Abasswent L : g: Guide
Saandards Questionnaire Checkdist B
e ;mr::'_'“é: s DLT Inclusiveness + OCALI FAQ's for R = m‘"-""
» Sample Transivon/ Lide Profile Parents on Ohio's & ELA Saandard
Skill Standards + OIP Decision Learning Standards intagreion
+ Mocting the Neods of Framework Extended 1 Vered Plansirg
Diverse Learners Training Dispositions M ooy
Maere Training Materials ::":
> Videos > PPT Development
» Case Profies »  Activity Sheets @ 1EP Aigament
*  Assistive Technology » Videos #  Daily Planning
Overview Training Materia's * Research Articles e
*  How Assessment Drives Ueracy
Instruction Training Materials » Co-Panning
A focus on including * Sample OIP TBT forms -
students with deaf biindmess adapted o nclude
an d other low Incidence extended standards and
disabilives progressions
* Sample SLO forms -
Please follow the link to the companion SST Literacy Connections e
Wikispace as a resource for this presentation L e P
http://sstliteracyconnections.wikispaces.com/ S
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Three Levels of Planning

Planning

o Strategies for Planning
Providing daily standards based Balanced Literacy

instruction for learners with complex and multiple 1. i ni
disabilities, including deaf-blindness, requires a variety
of materials, strategies and differentiation. With this in
mind, it is apparent that quality literacy instruction
cannot be provided without detailed pre-planning. Plans should include the 4
identification of learning targets based on both academic standards and

functional curriculum. The development of differentiated materials in pairing

with individualized instructional strategies and interventions is also an integral

part of planning.

2. Tiered Planning
3. Daily Planning
. Collaborative Planning

6 & A goal without a plan is just a wish.” (Antoine de Saint-Exupéry).

http://literacy.nationaldb.org/
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Please feel free to contact me:

Shawna Benson

Program Director -Teaching Diverse
Learners Center at OCALI

330-464-4294
shawna_benson@ocali.org




